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LOYOLA UNIVERSITY CHICAGO 
SCHOOL OF SOCIAL WORK 

EXEMPLAR SYLLABUS 
 

Course Title: Human Behavior in the Social Environment I 
Course-Section Number: BSW SOWK 305 or MSW SOWK 500 
 
Prerequisites:  
BSW: Junior Standing or Permission of SSW Advisor or BSW Program Director 
MSW: None 
 
Semester/Year:       
Class Time:   TBA by section 
Class Location: TBA by section 
 
Instructor:  TBA by section 
Office Location: TBA by section 
Office Hours:  TBA by section 
   
Phone:  TBA by section 
Email:   TBA by section 
 
COURSE DESCRIPTION 
This course studies the life cycle of the individual from in utero through old age and death from a 
bio-psycho-social-spiritual perspective, via multiple theoretical frameworks. Individual growth 
and development is studied in the context of culture, race, ethnicity, social class, gender, families 
and other social systems. Attention is also given to the impact of trauma, loss, and environmental 
stressors on the individual and the family. 
 
This foundation course considers human behavior and the social environment in order to provide 
students with a basis from which to understand behavior and development over the course of the 
life span. A variety of theories are utilized to assist students in understanding the complexity of 
human behavior, including psychodynamic, psychosocial, family systems, cognitive, and 
neurobiological theories, among others.   
 
Course content is sensitive to human diversity, specifically including materials on race, ethnicity, 
class, gender, sexual orientation, gender identity, physical challenges, spirituality, and 
socioeconomic factors as they affect human behavior and life span development.  Students are 
required to utilize this material as a background for assessing strengths, limitations, risk, 
resilience and protective factors that affect clients’ social functioning.  The course aims to 
examine human behavior in the social environment with attention to structural factors (e.g., 
poverty, racism, etc.) as well, that contribute to challenge and success in human development.  
 
RELATIONSHIP TO OTHER COURSES 
This course is the first in the Human Behavior in the Social Environment (HBSE) sequence. It 
focuses on understanding the role of theory and development across the life span.  
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LEARNING OBJECTIVES & EPAS RELATED COMPETENCIES1 
Through course materials and assignments, students are expected to demonstrate mastery of the 
following objectives, all of which are at the basic, foundation level. At the conclusion of this 
course, each student shall demonstrate competency in: 
 
2.1.3  Apply critical thinking to inform and communicate professional judgments 

PB: Critically appraise and integrate multiple sources of knowledge, including research-
based knowledge and evidence-informed practice wisdom. 
PB: Demonstrate effective oral and written communication in working with individuals, 
families, groups, organizations, communities, and colleagues 
 Assignments: Paper 2 Client Stressors, Life Stages & Theory; Paper 3 Older   
 Adults, Aging & Theory 

 
2.1.4   Engage diversity and difference in practice 

PB: Recognize the ways in which a culture’s structure and values may oppress, 
marginalize, alienate, or enhance privilege and power. 
PB: Recognize and communicate their understanding of the importance of difference in 
shaping life experiences. 
PB: View themselves as learners and engage those with whom they work as informants 
 Assignments: Paper 1 Self Reflection & Theory Paper or Crisis Paper; Paper 3 
 Older Adults, Aging & Theory 

 
2.1.5   Advance human rights and social and economic justice 

PB: Understand the forms and mechanisms of oppression and discrimination 
  Assignments: Paper 1 Self Reflection & Theory Paper or Crisis Paper; Paper 2  
  Client Stressors, Life Stages & Theory; Paper 3 Older Adults, Aging & Theory 
  
2.1.7    Apply knowledge of human behavior and the social environment 

PB: Integrate conceptual frameworks to guide the processes of assessment, intervention, 
and evaluation. 
PB: Critique and apply knowledge to understand the reciprocal interactions between 
people and their environments 

  Assignments: Paper 2 Client Stressors, Life Stages & Theory; Paper 3 Older  
  Adults, Aging & Theory 
 
 
 
 
 
 
 

                                                           
1 The identified EPAS/PBs for the course may not be varied among sections for the same course. Assignments 
attached to specific EPAS/PBs are considered the standard assignments across all sections of the same course. 
Section Instructors may add additional topics/materials/assignments to their section, but they may not change the 
basic course topics/materials/assignments. 
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CRITERIA FOR GRADING  
Grades are based upon criterion-referenced grading.  The Description of Assignments section of 
this document reviews the specific points for each assignment.  In general, letter grades are 
assigned using the criteria below:  

Letter 
Grade 

Description Grades and Values 

A Overall performance is Exceptional 
 

A    4.00    96-100% 
A-   3.67    92-95% 

B 
Overall performance is Good 

 
B+  3.33    88-91% 
B    3.0      84-87% 
B-   2.67    80-83% 

C 
Overall performance is Acceptable. Work meets basic expectations 
set by Instructor. A grade of C- requires that BSW and MSW 
students retake the course. 

C+   2.33   76-79% 
C     2.0     72-75% 
C-   1.67    68-71% 

D Overall performance is Poor - student must retake course. D+  1.33    64-67% 
D     1.0     60-63% 

F Overall performance is Unsatisfactory - student fails course. See 
Student Handbook. 

F     0    Below 60% 

I 

 At the discretion of the section Instructor a temporary grade of Incomplete may be assigned 
to a student who, for a reason beyond the student’s control, has been unable to complete the 
required work in a course on time. The request signed by the student and the faculty member 
must be on approved and on file with the BSW or MSW Program Director when grades are 
submitted. See Student Handbook. 

 
READING ASSIGNMENTS  
All reading assignments are listed in the “Course Schedule.”  It is expected that students will 
come to class having read the materials and are prepared to discuss them.  Students are 
encouraged to explore other resources if certain concepts are not understood.  Supplemental 
readings may also be listed so students may explore the topic further. 
 
Required Text(s)  
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.). New York: Pearson 
 
Recommended Texts 
American Psychological Association (2010).  Publication manual of the American Psychological 

Association (6th ed.).  Washington, DC:  American Psychological Association. 
 
Davies, D. (2011).  Child development:  A practitioner’s guide (3rd ed.).  NY:  Guilford. 
 
Newman, B. M. & Newman, P. R. (2012). Development through life: A psychosocial approach, 

11th Ed. Belmont, CA: Brooks/Cole. 
 
Rose, C. (2006). 1 Dead in Attic. NY: Simon Schuster. 
 
Steele, C. M. (2010).  Whistling Vivaldi: How stereotypes affect us and what we can do.  NY:  

W. W. Norton and Co. 
 
Tatum, B. D. (2003). “Why are all the black kids sitting together in the cafeteria?” and other 

conversations about race (Rev. Ed). New York, NY: Perseus/Basic Books. 
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DESCRIPTION OF ASSIGNMENTS 
[Section Instructors will indicate EPAS/PBs for relevant assignments as well as due dates, 
points and methods of submission for all assignments.] 
 
Weighting of class assignments is as follows: 
Reflection Paper     25 points 
Client Stressors, Life Stages, & Theory Paper 30 points 
Older Adults, Aging & Theory Paper   35 points  
Attendance & Participation    10 points 
 
General Guidelines for Papers 
Papers will be graded on whether you demonstrate through your writing that you understand 
materials presented in class and the readings and how to apply it to real problems of relevance to 
social work. Clarity of thinking and writing are important.  Please note: Paper 1 should be 
approximately 5-7 pages in length.  Paper 2 should be approximately 7-9 pages in length. Paper 3 
should be approximately 8-10 pages in length. The papers should be double-spaced, paginated, 
typed in 12-point font, and follow APA format guidelines. Your papers should include an 
appropriate number of citations (in APA style) for the suggested page length, which may include 
class readings as well as using the required and recommended texts from the course. You may 
also use lecture material as references. Students should feel free to consult with the instructor 
about their ideas as they develop if they need extra assistance, however please do not expect 
assistance during the week before the paper is due. 
 

Assignment One: Reflection Paper 
Consider an event in the life of your family (this may range from a normative event such as the 
birth of a child to a crisis or stressor, such as the loss of a family member through death). Apply 
social work theories covered in classes 1-3 to this life event. Specifically: 
 

1. Briefly describe the event and your family’s response to it 
2. Identify strengths displayed by your family members during this event 
3. Identify cultural influences that affected your family’s experience of the event 
4. Indicate the risk and protective factors that either a) affected the likelihood of your family 

experiencing the event in question or b) affected your family’s response to the event/the 
event’s outcome 

5. Discuss whether oppression was a factor in your family’s experience of the event. If so, 
how? If not, what prevented that from being a factor? 

6. Consider the ways in which your family may have been empowered, and by what 
systems, during the event 

7. Identify relevant systems involved in the event or the response to the event (e.g., 
extended family, neighbors, religious community, group membership, medical and legal 
systems, etc.) 

8. Describe the interaction of various systems using concepts from systems theory, as 
covered in class 

9. Attach an ecomap as an appendix to the assignment 
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Assignment Two: Client Stressors, Life Stages, & Theory Paper 
Select a psychosocial difficulty that may be experienced by an individual at some point during 
development (e.g., diagnosis with a learning disability, experience of physical abuse, separation 
from caregiver, onset of mental illness, etc.). Explore the impact of that event on development at 
two different stages. Specifically: 

1. Offer a brief description of the difficulty, using at least 2-3 scholarly citations to 
summarize what is generally known about the difficulty and its impact ( 1-2 pages). 
Include any relevant sociocultural factors associated with the onset or maintenance of the 
difficulty. 

2. Briefly describe an individual who has experienced this psychosocial difficulty, using a 
client, acquaintance (not a family member or close friend), or fictional character. 

3.  Describe normative development (physical, cognitive, moral, emotional, social) during 
the period in which the psychosocial event occurred. Use course readings to support this. 
(2 pages) 

4. Discuss how development was interrupted or altered by the experience of the 
psychosocial difficulty for the individual you described in #2 (1-2 pages). 

5. Instructor Discretion – Choose A or B: 
a. Repeat steps #2-4 for another stage of development OR 
b. Consider how a subsequent stage of development may be affected by the 

experience of the psychosocial difficulty at the first stage (e.g., if you considered 
the impact of sexual abuse on a 10 year-old, how might that same individual’s 
development be different at age 25 as a result of having been abused at age 10?). 
Briefly summarize the key developmental tasks of the later stage, and discuss how 
the development of the subject from #2 differs, possibly as a result of the 
psychosocial difficulty he or she experienced (1-2 pages). 

 
 

Assignment Three: Older Adults, Aging & Theory Paper 
This course covers human development across the life span and emphasizes the interaction 
between people and their social environments. The purpose of this assignment is to structure 3 
one-hour interviews via phone, Skype or face-to-face meetings (face-to-face, at least once, is 
strongly preferred) with ONE older adult (i.e., 60-65 years old and older) and create one paper 
that explores those three contacts, theory, and your experience with the older adult and how this 
all relates to the course material.  This written assignment is intended to help you understand the 
importance of older adulthood and aging issues as relevant to social work practice, theory and 
public policy.  
 
Students may choose a particular focus to the conversations such as: 

• Cultural and ethnic diversity 
• LGBTQ issues 
• Psychosocial adjustment to aging  
• Health and/or mental health issues 
• Spirituality and religiosity 
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The following are suggested questions to assist with the conversation surrounding the general 
life story section: 

• What are some of the most significant accomplishments in your life? 
• What have been some of the most significant challenges in your past life development? 
• Today, what are some of the most important issues you face as an older adult? 
• How are you preparing for your anticipated future needs (physical, emotional, mental, 

spiritual, and/or financial)? 
• If you were to review your life as a whole, how would you describe the most important 

meanings you have discovered? 
• What wisdom would you like to share with others? 
• How would you like to be remembered? 

 
Format 
To complete the project, there should be a minimum of 3 one-hour interactions with the same 
individual. In terms of choosing this older adult, use of family members or close friends is 
strongly discouraged. Students must seek permission from the instructor if they have a 
compelling reason to do so. Written expectations include: 
 
1. Prior to the first encounter:  In approximately 2 pages, please write a description of: 

a. The nature of the interaction you will be having with the older adult(s) – who, what, 
where. Please do not use the older adult’s real name or other information that makes 
them readily identifiable, however it is fine to identify the relationship you have with 
this person. 

b. The goals you have for your own learning about older adults that will promote your 
personal or professional growth;  

c. Your expectations of the three most challenging aspects of this assignment;  
d. Your expectation of the three most rewarding aspects of this experience;  
e. The strengths you bring to this project; 
f. Weaknesses/stereotypes/biases you will have to address to make this project successful 

for yourself. 
 

2. After the first encounter:  In 1-2 pages, please write a description of: 
a. Your first encounter (who was there and the nature of the interaction); 
b. Your feelings and thoughts before, during, and after the visit;  
c. Changes in your plans, goals, concerns, etc. from what you wrote prior to the visit and 

what accounts for these changes 
 
Please note, it is a good idea to note your initial thoughts and feelings immediately after the 
visit. Then let this percolate a few days and then write the final version. If you wait too 
long to write things down, too many other things dilute the experience. 

 
3.  After the second encounter: In 1-2 pages, please write a description of: 

a. What, if any, changes have taken place in the perspective you described after the first 
meeting; 

b. Initial connections you are making between your observations and thoughts and the 
material covered in class, particularly the reading materials on older adults.  
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4.  After the 3rd encounter:  In 1-2 pages, please write a description of: 

a. Further connections you are making between the material covered in class and the 
reading materials on older adults. 

 
Please feel free to continue meeting with your older adult project partner. These continued 
interactions can contribute to your final write-up (see #5). 

 
5.   After the final encounter (which may or may not be the 3rd):  In approximately one page, 

please summarize what you have learned from this experience that will promote your 
personal and professional growth and thinking about older adults.   
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COURSE SCHEDULE 
 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Social work theories 

• Theory/model/perspective - definitions 
• Strengths perspective 
• Empowerment 
• Oppression 

Required Readings: 
Rogers, A.T. (2010). Human behavior in the social environment: New directions in social work (2nd 

ed.), Chapter 1. New York: Routledge. Available via EBL. 
Robbins, S.P. et al. (2011). Theories of Empowerment. Chapter 4 in Contemporary Human Behavior 

Theory: A Critical Perspective for Social Work. On reserve at Lewis Library. 
  
 
 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Social work theories 

• Systems theory 
• Ecological perspective (P-I-E) 
• Risk and protective factors 
• Micro-mezzo-macro lens in social work 

Required Readings: 
Rogers, A.T. (2010). Human behavior in the social environment: New directions in social work (2nd 

ed.), Chapter 2. New York: Routledge. Available via EBL. 
 
Bronfrenbrenner, U. (1979). The ecology of human development: Experiments by nature and design, 

pp. 16-42. Cambridge, MA: Harvard University Press. On reserve at Lewis Library. 
 
Davies, D. (2011). Child development: A practitioner’s guide, pp. 60-123. New York: The Guilford 

Press. Available via EBL. 
 
Paat, Y.-F. (2013). Working with immigrant children and their families: An application of 

Bronfenbrenner’s ecological systems theory. Journal of Human Behavior in the Social 
Environment, 23(8), 954–966. http://doi.org/10.1080/10911359.2013.800007 

 
 
 
 
 
 
 
 
 
 
 

http://doi.org/10.1080/10911359.2013.800007
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Date of class ____________________________________by section 
Topics/Learning Objectives:  Social work theories 

• Psychodynamic and relational theories 
• Attachment theory 
• Cultural influences on relationships 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 1. New York: Pearson. 
 
Berzoff, J., Flanagan, L.M., & Hertz, P.  (2016).  Inside out and outside in:  Psychodynamic clinical 

theory and psychopathology in contemporary multicultural contexts (4th ed.), Chapters 2, 3 & 
6. Lanham, MD: Rowman and Littlefield. Available via EBL. 

 
Krauthamer Ewing, E. S., Levy, S. A., Boamah-Wiafe, L., Kobak, R., & Diamond, G. (2014). 

Attachment-based family therapy with a 13-year-old girl presenting with high risk for suicide. 
Journal of Marital and Family Therapy. http://doi.org/10.1111/jmft.12102 

 
Interview with Dr. Terry Northcut 

 
 
Date of class ____________________________________by section 
Topics/Learning Objectives: Infancy 

• Pregnancy 
• Pre-natal and social determinants of health 
• Cognitive development 
• Psychosocial development (Trust vs. Mistrust) 
• Neurobiology 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapters 2-4. New York: 

Pearson. 
 
Sroufe, L.A. (2005). Attachment and development: A prospective longitudinal study from birth to 

adulthood. Attachment and Human Development, 7(4), 349-367. 
http://doi.org/10.1080/14616730500365928 

  
Davies, D. (2011). Child development: A practitioner’s guide, pp. 39-59. New York: The Guilford 

Press. Available via EBL.  
 
Perry, B.D. (2014, October 25). Social and emotional development in early childhood. Chicago 

Humanities Festival [Video file]. Retrieved from: 
https://www.youtube.com/watch?v=vkJwFRAwDNE 

Recommended Readings:  
Siegel, D. (2009, June 30.) Mindsight: The Power of Connection, The Science of Reflection. 

Chautaqua Institution Summer Lecture Series [Video file]. Retrieved from: 
http://library.fora.tv/2009/06/30/Dan_Siegel_The_Brain_and_the_Developing_Mind 

 
 
 

http://doi.org/10.1111/jmft.12102
https://doi.org/10.1080/14616730500365928
https://www.youtube.com/watch?v=vkJwFRAwDNE
http://library.fora.tv/2009/06/30/Dan_Siegel_The_Brain_and_the_Developing_Mind
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Date of class ____________________________________by section 
Topics/Learning Objectives:  Toddlerhood 

• Cognitive development 
• Psychosocial development (Autonomy vs. Shame and Doubt) 
• Social learning theory 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 5. New York: 

Pearson. 
 
Smith, R.H. (2013) Intimate partner violence exposure in early childhood: An ecobiodevelopmental 

perspective. Health and Social Work, 38(4), 231-239.  
 
Tomasello, N.M., Manning, A.R.,  & Dulmus, C.N. (2010). Family-centered early intervention for 

infants and toddlers with disabilities. Journal of Family Social Work, 13, 163-172. 
http://doi.org/10.1080/10522150903503010 

Recommended Readings:  
Davies, D. (2011). Child development: A practitioner’s guide, pp. 185-250. New York: The Guilford 

Press. Available via EBL. 
 
 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Preschool age 

• Cognitive development (schema, accommodation, etc.) 
• Psychosocial development (Initiative vs. Guilt) 
• Gender identity development 
• Racial identity development 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 6. New York: 

Pearson. 
 
Lev, A. I., & Alie, L. (2012). Transgender and gender nonconforming children and youth: Developing 

culturally competent systems of care. In S.K. Fisher J.M. Poirier, and G.M. Blau (Eds.),  
Improving emotional and behavioral outcomes for LGBT youth: A guide for professionals, 43-
66. Baltimore, MD: Paul H. Brookes Publishing Company. 

 
Raver, C. C. (2002). Emotions matter: Making the case for the role of young children’s emotional 

development for early school readiness. Social Policy Report of the Society for Research in 
Child Development, 16(3), 1-18. http://ideas.repec.org/p/har/wpaper/0206.html 

 
Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria? And other conversations 

about race, Chapter 3. New York: Basic Books. Available via EBL. 
Recommended Readings:  

Davies, D. (2011). Child development: A practitioner’s guide, pp. 251-326. New York: The Guilford 
Press. Available via EBL.  

 
Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria? And other conversations 

about race, Chapters 1-2. New York: Basic Books. Available via EBL. 

http://doi.org/10.1080/10522150903503010
http://ideas.repec.org/p/har/wpaper/0206.html
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Date of class ____________________________________by section 
Topics/Learning Objectives:  Latency 

• Cognitive development 
• Psychosocial development (Industry vs. Inferiority) 
• Social learning theory 
• Racial identity development 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 7. New York: 

Pearson. 
 
Glass, I. (Producer). (2012, September 14). Back to school [Radio broadcast episode]. This American 

life. Retrieved from http://www.thisamericanlife.org/radio-archives/episode/474/back-to-
school 

 
Steele, C. M. (2010).  Whistling Vivaldi: How stereotypes affect us and what we can do, pp. 16-43.  

NY:  W. W. Norton and Co. Chapter 2:  A mysterious  link between identity and intellectual 
performance. On reserve at Lewis Library. 

Recommended Readings:  
Davies, D. (2011). Child development: A practitioner’s guide, pp. 327-414. New York: The Guilford 

Press. Available via EBL.  
 
CBS Atlanta. (2013, August 10). Study: Children’s poor motor skills linked to too much television 

watching. Retrieved from: http://atlanta.cbslocal.com/2013/08/10/study-childrens-poor-
motor-social-skills-linked-to-too-much-television-watching/ 

 
Merrell, K.W. and Gueldner, B.A. (2010). Social and emotional learning in the classroom: 

Promoting mental health and academic success (pp. 1-22). New York: The Guilford Press. 
Available via EBL. 

 
There are a number of interviews with Claude Steele available online of varying lengths. 

 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Adolescence 

• Cognitive development (neurobiology) 
• Psychosocial development 
• Peer relationships (group identity) 
• Racial identity 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 8. New York: 

Pearson. 
 
Singer, J. B. (Producer). (2014, September 9). #90 - Adolescence, the Age of Opportunity: Interview 

with Laurence Steinberg, Ph.D. [Audio Podcast]. Social Work Podcast. Retrieved from 
http://www.socialworkpodcast.com/2014/09/steinberg.html 

 

http://www.thisamericanlife.org/radio-archives/episode/474/back-to-school
http://www.thisamericanlife.org/radio-archives/episode/474/back-to-school
http://atlanta.cbslocal.com/2013/08/10/study-childrens-poor-motor-social-skills-linked-to-too-much-television-watching/
http://atlanta.cbslocal.com/2013/08/10/study-childrens-poor-motor-social-skills-linked-to-too-much-television-watching/
http://www.socialworkpodcast.com/2014/09/steinberg.html
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Singer, J. B. (Producer). (2016, February 9). #102 - Parenting teenage girls: Interview with Lisa 
Damour, Ph.D. [Audio Podcast]. Social Work Podcast. Retrieved from 
http://www.socialworkpodcast.com/2016/02/untangled.html 

 
Steinberg, L. (2015). How to improve the health of American adolescents. Perspectives on 

Psychological Science, 10(6), 711–715. http://doi.org/10.1177/1745691615598510 
 
Williams, J., Bolland, K. A., Hooper, L., Church, W., Tomek, S., & Bolland, J. (2014). Say it loud: 

The Obama effect and racial/ethnic identification of adolescents. Journal of Human Behavior 
in the Social Environment, 24(7), 858–868. http://doi.org/10.1080/10911359.2014.909343 

Recommended Readings:  
Albert, D., Chein, J., & Steinberg, L. (2013). The teenage brain: Peer influences on adolescent 

decision making. Current Directions in Psychological Science, 22(2), 114–120. 
http://doi.org/10.1177/0963721412471347 

 
Kosciw, J. G., Palmer, N. A., & Kull, R. M. (2015). Reflecting resiliency: Openness about sexual 

orientation and/or gender identity and its relationship to well-being and educational outcomes 
for LGBT students. American Journal of Community Psychology, 55(1-2), 167-178. 
http://doi.org/10.1007/s10464-014-9642-6 

 
Malcolm, L. (2009, March 28). The modern teenager: myth or marvel? [Audio Podcast]. All In The 

Mind. Retrieved from http://www.abc.net.au/radionational/programs/allinthemind/the-
modern-teenager-myth-or-marvel/3138532 

 
Mitchell, N. (2014, April 20). Teenage brainstorm. [Audio Podcast]. All In The Mind. Retrieved from 

http://www.abc.net.au/radionational/programs/allinthemind/teenage-brainstorm/5362268 
 
Steinberg, L. D. (2014). Age of opportunity: Lessons from the new science of adolescence. Boston: 

Eamon Dolan/Houghton Mifflin Harcourt. 
 
Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria? And other 

conversations about race, Chapter 4. New York: Basic Books. 
 
 
 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Emerging adulthood 

• Cognitive development (neurobiology) 
• Psychosocial development (Identity vs. Role Confusion) 
• Identity development – individual, sexual, racial 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 9. New York: 

Pearson. 
 
Pryce, J., Napolitano, L., & Samuels, G. (under review). Transition to adulthood of former foster 

youth: Multi-level challenges to the help seeking process. Emerging Adulthood. 
 

http://www.socialworkpodcast.com/2016/02/untangled.html
http://doi.org/10.1177/1745691615598510
http://doi.org/10.1080/10911359.2014.909343
http://doi.org/10.1177/0963721412471347
http://doi.org/10.1007/s10464-014-9642-6
http://www.abc.net.au/radionational/programs/allinthemind/the-modern-teenager-myth-or-marvel/3138532
http://www.abc.net.au/radionational/programs/allinthemind/the-modern-teenager-myth-or-marvel/3138532
http://www.abc.net.au/radionational/programs/allinthemind/teenage-brainstorm/5362268
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Syed, M., & Mitchell, L. (2013). Race, ethnicity, and emerging adulthood:  
         Retrospect and prospects. Emerging Adulthood, 1 (2), 83-95. 
       http://doi.org/10.1177/2167696813480503 
 
Singer, J. B. (Producer). (2014, September 22). #92 - Music, positive youth development, and 

homelessness: Interview with Brian Kelly, Ph.D. [Audio Podcast]. Social Work Podcast. 
Retrieved from http://www.socialworkpodcast.com/2014/09/brian-kelly.html 

Recommended Readings:  
Arnett, J. J. (2015).  Does emerging adulthood theory apply across social classes? National Data on a 

persistent question.  Emerging Adulthood 1-9.  http://doi.org/10.1177/2167696815613000 
 
Beck, Julie (1/5/2016). When are you really an adult? The Atlantic. Retrieved at  
http://www.theatlantic.com/health/archive/2016/01/when-are-you-really-an-adult/422487 
 
Mandarino, K. (2014). Transitional-age youths: Barriers to accessing adult mental health services and 

the changing definition of adolescence. Journal of Human Behavior in the Social 
Environment, 24(4), 462–474. http://doi.org/10.1080/10911359.2013.835760 

 
 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Young Adulthood 

• Psychosocial development (Intimacy vs. Isolation) 
• Partner relationships 
• Early parenting 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 10. New York: 

Pearson. 
 
Nelson, K.S., Kushlev, K., & Lyubomirsky, S. (2014). The pains and pleasures of parenting: When, 

why and how is parenting associated with more or less well-being? Psychological Bulletin, 
140(3), 846-895. http://doi.org/10.1037/a0035444 

 
Sassler, S. (2010). Partnering across the life course: Sex, relationships, and mate selection. Journal of 

Marriage and Family, 72(3), 557-575. http://doi.org/10.1111/j.1741-3737.2010.00718.x 
Recommended Readings:  

Hoffnung.M. & Williams, M.A. (2008). Balancing act: Career and family during college-educated 
women’s 30’s. Sex roles, 68(5), 321-334. http://doi.org/10.1007/s11199-012-0248-x 

 
 Szepsenwol, O., Simpson, J.A., Griskevicius, V., & Raby, K.L. (2015). The effects of unpredictable 

early childhood environments on parenting in adulthood.  Journal of Personality and Social 
Psychology, 109(6), 1045-1067. http://doi.org/10.1037/pspi0000032 

 
 
 
 
 
 

http://doi.org/10.1177/2167696813480503
http://www.socialworkpodcast.com/2014/09/brian-kelly.html
http://doi.org/10.1177/2167696813480503
http://www.theatlantic.com/health/archive/2016/01/when-are-you-really-an-adult/422487
http://doi.org/10.1080/10911359.2013.835760
http://doi.org/10.1037/a0035444
http://dx.doi.org/10.1111%2Fj.1741-3737.2010.00718.x
http://doi.org/10.1007/s11199-012-0248-x
http://doi.org/10.1037/pspi0000032


14 

Date of class ____________________________________by section 
Topics/Learning Objectives:  Middle Adulthood 

• Cognitive development – contextual thinking 
• Psychosocial development (Generativity vs. Stagnation) 
• Work identity, unemployment 
• Health Issues 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 11. New York: 

Pearson. 
 
Berger, B. (2016). An unexpected war of ages: Clinical issues and conflicts related to young and 

middle adult development. Smith College Studies in Social Work, 86 (1), 35-44.       
http://dx.doi.org/10.1080/00377317.2016.1116296 

 
Moore, M. R., & Stambolis-Ruhstorfer, M. (2013). LGBT sexuality and families at the start of the 

twenty-first century. Annual Review of Sociology, 39, 491-507. http://loyola-
primo.hosted.exlibrisgroup.com/01LUC:Library_Collections:TN_proquest1413313579 

 
Walsh, F.  (2010). Religion, spirituality and the family:  Multifaith perspectives. In F. Walsh (ed.) 

Spiritual resources in family therapy,  (Chapter 1) New York:  Guilford. Available via EBL. 
Recommended Readings: 

Gates, G. J. (2013). LGBT parenting in the United States. The Williams Institute. 
http://williamsinstitute.law.ucla.edu/wp-content/uploads/LGBT-Parenting.pdf 

 
Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria? And other 

conversations about race, Chapter 5. New York: Basic Books. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://dx.doi.org/10.1080/00377317.2016.1116296
http://loyola-primo.hosted.exlibrisgroup.com/01LUC:Library_Collections:TN_proquest1413313579
http://loyola-primo.hosted.exlibrisgroup.com/01LUC:Library_Collections:TN_proquest1413313579
http://williamsinstitute.law.ucla.edu/wp-content/uploads/LGBT-Parenting.pdf
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Date of class ____________________________________by section 
Topics/Learning Objectives:  Emerging Older Adulthood 

• Neurobiology 
• Psychosocial Development (Integrity vs. Despair) 
• Retirement 
• Health issues 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 12. New York: 

Pearson. 
 
Aponte, H. (2010).  The stresses of poverty and the comfort of spirituality.  In F. Walsh (ed.) 

Spiritual resources in family therapy, (Chapter 6). New York:  Guilford. Available via EBL. 
 
McKenzie, L. E., Polur, R. N., Wesley, C., Allen, J., McKeon, R. E., & Zhang, J.  (2012). Social 

contacts and depression in middle and advanced adulthood:  Findings from a US national 
survey, 2005-2008.  International Journal of Social Psychiatry.  59(7), 627-635.  
http://dx.doi.org/10.1177/002076401463302 

 
Nelson-Becker, H. (2013). Resilience in aging: Moving through challenge to wisdom. In D. S. 

Becvar (Ed.), Handbook of family resilience (pp. 339-357). New York: Springer. 
DOI10.1007/978-1-4614-3917-2_20 

 
Date of class ____________________________________by section 
Topics/Learning Objectives:  Older Adulthood 

• Loss and Grief 
• End-of-life 

Required Readings: 
Arnett, J.J. (2014). Human development: A cultural approach (2nd ed.), Chapter 13. New York: 

Pearson. 
 
Wright, L. M. (2010).  Spirituality, suffering, and beliefs:  The soul of healing with families. In F. 

Walsh (ed.)  Spiritual resources in family therapy, (Chapter 3) NY:  Guilford.  Available via 
EBL. 

Meagher, D.K & Balk, D.E. (Eds.) (2013). Handbook of thanatology: The essential body of 
knowledge for the study of death, dying and bereavement, pp. 3-31. Hoboken, NJ: Taylor and 
Francis. Available via EBL. 

 
Date of class ____________________________________by section 
Topics/Learning Objectives: Integration 

• Viewing the lifespan as a whole 
• Application of course content to assessment and practice 
• Course wrap-up 

Required Resources: 
Buettner, D. (2009). [Video file] How to live to be 100. Retrieved from 

https://www.ted.com/talks/dan_buettner_how_to_live_to_be_100?language=en 
 

http://dx.doi.org/10.1177/002076401463302
https://www.ted.com/talks/dan_buettner_how_to_live_to_be_100?language=en
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Hill, P. & Turiano, N. (2014). Purpose in life as a predictor of mortality across adulthood. 
Psychological Science, 25 (7), 1482-1486. 

      http://doi.org/10.177/0956797614531799 
 
Miller, B.J. (2015). [Video file] What really matters at the end of life. Retrieved from 

http://www.ted.com/talks/bj_miller_what_really_matters_at_the_end_of_life/transcript?langu
age=en 

 
   

http://doi.org/10.177/0956797614531799
http://www.ted.com/talks/bj_miller_what_really_matters_at_the_end_of_life/transcript?language=en
http://www.ted.com/talks/bj_miller_what_really_matters_at_the_end_of_life/transcript?language=en

	2.1.3  Apply critical thinking to inform and communicate professional judgments

